
Finessing 
Feedback 
Practices

Built Environments Learning + Teaching
(BEL+T)

A Practical Workshop

Welcome!



I acknowledge that we are 
working and learning 
together today on the 
unceded lands of the 
Wurundjeri people of the 
Kulin Nations.

I pay my respects to their 
Elders, past, present and 
emerging, recognising their 
enduing connection to 
country and their 
sovereignty.



By the end of this workshop, we will …

• Understand how to take a strengths-based approach to deliver 
student-centered feedback.

• Understand how feedback impacts student-teacher relationships 
and influence students’ learning experiences.

• Recognise communication roadblocks.

• Further develop feedback literacy towards composing effective 
feedback.

• Develop meaningful connections with ABP Teaching Colleagues.



Additional Workshop Agenda:
To Create a “Wobble”
This means that this workshop also 
intends to:
• Create a little uncertainty and 

discomfort to trigger critical 
awareness of where there is a 
gap. (Fecho, 2011)

• Embracing the “wobble” fosters 
innovation within the classroom, 
to avoid perpetuating outdated 
modes of practice and thought. 
(Fecho, 2013)



Workshop expectations and conduct …

• This workshop will discuss topics that may be triggering. Please 
always priorities your wellbeing and take a breather/break should you 
feel the need to.
• This is a safe and supportive learning environment where everyone 

will be treated with respect and let their voices be heard.
• Honour confidentiality.
• Take some risks to challenge yourself but not too far out of your 

comfort zone
• Have fun and get to know one another!



Schedule for the next 2 hours … 

Topic Duration

Impacts of Feedback on Student-Teacher Relationships: Key Concepts

Introducing Communication Roadblocks
15min 11:35am-11:50am

Activity 1 – Role Play (paired activity) 20min 11:50am-12:10pm

Break 5min 12:10pm-12:15pm

Recognising Roadblocks to “Let Learners Learn” 10min 12:15pm-12:25pm

Activity 2 – Shared Experiences & Reflection (group discussion) 20min 12:25pm-12:45pm

Bringing It into Practice: Anatomy of Student-Centred Feedback 10min 12:45pm-12:55pm

Activity 3  - Feedback Dissection (group activity) 20min 12:55pm-1:15pm

Wrap Up + Q&A 15min 1:15pm-1:30pm



The Role of Student-Centered Feedback on 
Student-Teacher Relationship



So why is it important to consider feedback through a student-centered 
lens as a contributing factor to student-teacher relationships?



FEEDBACK
… the transmission of performance-oriented information 
from an agent (e.g. a teacher) to a learner…

‘Feedback, thus is a “consequence” of performance”’

(Hattie and Timperley, 2007)

as …
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The role of feedback as a 
mode of interpersonal communication 

that impacts student-teacher relationships.
(Molloy et al., 2020)



When we look within our faculty student-teacher relationships involve several types of interactions (i.e. 
lectures, tutorials, design studios, one-on-one consultations, etc.)

And as educators you are all already practicing feedback. So it isn’t about developing new skills or adding 
something completely new to your repertoire.

It’s about working with our strengths and honing existing skillsets to make ourselves even sharper.



… Student-Teacher Relationships …



… what is it?!





Student-Teacher Relationships are defined as “the generalised 
interpersonal (i.e. social association, connection, or affiliation) 
meaning(s) students and teachers attach to their interactions 
with each other.” (Wubbels et al., 2014, p. 364)



Research demonstrates positive student-teacher relationships are 
attributed towards student’s engagement in their learning (van Uden 

et al., 2014) and academic achievements (Hattie, 2008).



Student-Teacher Relationships 
and Higher Education Students’ Learning… 

• Positive student-teacher relationships are more important for older 
students as students’ naturally become less engaged as they grow 
older (McDermott et al., 2001; Roorda et al., 2017)

• Positive student-teacher relationships are a fundamental contributor 
in preventing greater academic risk due to low engagement in older 
students (Hamre & Pianta, 2001)



Student-Teacher relationships take time to nurture and develop and 
involves an accumulation of student-teacher interaction and 
communication (Evans et al., 2019; Lawes et al., 2018)



… realities of university teaching …



Melbourne School of Design

Monday Tuesday Wednesday Thursday Friday

Primary / 

Secondary

Schools

Design
Studios

Tutorials

Student Contact Hours in a Week…





?
WHERE IS THE TIME! 

And what can I do to support my relationship with students?



If we go back to this idea of feedback as a mode of interpersonal 
communication, we are already engaging in very effective ways of 

influencing our relationships with students.



FEEDBACK



Strengths-Based approach towards Student-
Centered Feedback



Strengths- based educational models represent a return to basic 
educational principles that emphasize the positive aspects of 
student effort and achievement, as well as human strengths. 
(Lopez & Louis, 2009)





“Although interpersonal communication is 
humanity’s greatest accomplishment, the 
average person does not communicate well.”
(Bolton, 1986)



“At any period of life, the average person of sound mind and 
determination can learn improved ways of communicating.”
(Bolton, 1986)



Introducing Communication Roadblocks



What is a Roadblock?
… Communication Roadblocks are high-risk responses 

- a response that frequently (though not inevitably) 
impacts communication negatively … 



… impacts of receiving roadblocks …

diminished 
self-esteem

defensive

resentment
withdrawal

defeat

resistance

… do any of these seem familiar?



Why is it important to feedback practices?



Studying at university is ultimately a high stress endeavor and classes 
are high stress environments for both students and tutors.



… Roadblocks are more likely to be destructive when one or more 
persons who are interacting are under stress …

Findings from an RIBA study of over 3500 survey 
responses from architecture students.



… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …





Activity 1: Role-play
15 minutes



Activity 1: Paired Role-play

This task is designed to put you in the mindset of being a student as 
you receive feedback containing roadblocks from their tutor.

Each person in a pair will take turns to act as a student and act as a 
tutor providing feedback.



Activity 1: Paired Role-play

LET’S BEGIN!

Turn to your neighbour and say hello! 👋
You are now a pair!

In front of you should see 2 x sets of paper slips. As you grab a set … 
DON’T SHOW YOUR NEIGHBOUR THE CONTENTS OF THOSE SLIPS!



Activity 1: Paired Role-play

YOU

Set 1 Set 2
F S
F S
S F
S F

PARTNER
Each set will have 4 x 
slips of paper shaded 
with four different 
colours written as an 
“F” or “S”. 

There should be 2 x “F” 
slips and 2 x “S” slips:



Activity 1: Paired Role-play

YOU

Set 1 Set 2
F S
F S
S F
S F

PARTNER
Each colour represents 
a scenario where “F” is 
the feedback being 
given and “S” is the 
situation the student is 
facing



Activity 1: Paired Role-play

YOU

Set 1 Set 2
F S
F S
S F
S F

PARTNER

Select a colour and 
read the content on 
the slip. Don’t tell your 
partner what is 
written.



Activity 1: Paired Role-play

YOU

Set 1 Set 2
F S
F S
S F
S F

PARTNER
When you have both 
read the content, 
whoever is holding the 
“F” slip will read out 
loud to their partner 
with the “S” slip.

If you have an “S” slip 
you are NOT to tell 
your partner what is 
written on your 
scenario.



Activity 1: Paired Role-play

YOU

Set 1 Set 2
F S
F S
S F
S F

PARTNER

Once the first round is 
completed, move to 
the next colour, and so 
on.



Activity 1: Touching Base
5 minutes

How did the feedback you receive make you feel? 
Can you imagine receiving that comment in a high stress situation?



… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …



Recognising Roadblocks



Do roadblocks happen all the time?



Common reaction to roadblocks by teachers, a 
bit of a “come to “Jesus” moment.



What is a Roadblock?
… Communication Roadblocks are high-risk responses 

- a response that frequently (though not inevitably) 
impacts communication negatively … 



What is a Roadblock?
… Communication Roadblocks are high-risk responses 

- a response that frequently (though not inevitably) 
impacts communication negatively … 



What is a Roadblock?
… Communication Roadblocks are high-risk responses 

- a response that frequently (though not inevitably) 
impacts communication negatively … 

… Roadblocks are more likely to be destructive when one or more 
persons who are interacting are under stress …



This means that when educators are under stress, we are more prone 
to respond with communication roadblocks.



Are all roadblocks all bad?



… at times people use these responses to little or no obvious effect …



… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …



… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …



… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …

It has been estimated that roadblocks are used over 90% of the time 
when one or both parties to a conversation has a problem to be dealt 
with or a need to be fulfilled…



How do you recognise impacts of 
roadblocks in students?



Sometimes, the signs aren’t always what they appear to be, and it 
requires teachers to observe their students and behaviours they 

demonstrate within the class and how they engage/disengage with 
their learning.



… impacts of receiving roadblocks …

diminished 
self-esteem

defensive
defeat

resentment
withdrawalresistance

You may have observed your students exhibit the above ...



Reactions to roadblocks …



Activity 2: 
Shared Experiences & Reflection 

15 minutes



Activity 2: Shared Experiences & Reflection 

This activity is an opportunity to share your own experiences, both as a 
student receiving feedback and as an educator providing feedback.

In your groups, recount a time when: 

• You received feedback with one of the twelve roadblocks as a 
student. How did you react to those comments and how did it 
impact your ability to engage in the learning?

• You provided feedback with one of the twelve roadblocks to a 
student. How did the student react? Did their reaction align with 
any of the ways mentioned?



Activity 2: Touching Base
5 minutes



Activity 2: Touching Base
5 minutes

Did anyone have a moment where they felt “ah! I’ve done that too!



Bringing It into Practice: 
Anatomy of Student-Centered Feedback



Are all roadblocks all bad?

… at times people use these responses to little or no obvious effect …

… because communication roadblocks carry a high risk of fostering 
negative feelings their repeated and continued use can cause 

permanent damage to a relationship …





Anatomy of Constructive Feedback
Impactful constructive feedback follows a clear structure:

PART A
Identify specific part of the work you’d like the student be aware of.

+
PART B

Describe the impact the currently quality of the work is having in demonstrating their learning.
+

PART C
Direct through explicit suggestions and/or instructions what the student could do next time to 
further develop their current knowledge/skills to demonstrate this development in their next 

assessment task



Anatomy of Constructive Feedback

The three parts come together to provide students with clear directions to…

PART A
Where they are going…

+
PART B

How they are going…
+

PART C
Where to next…



Anatomy of Student-Centered Feedback

PART A
Identify specific part of the work you’d like the student be aware of.

+
PART B

Describe the impact the currently quality of the work is having in demonstrating their 
learning.

+
PART C

Direct through explicit suggestions and/or instructions what the student could do next 
time to further develop their current knowledge/skills to demonstrate this development in 

their next assessment task

Student-
Centered

Approach



Anatomy of Student-Centered Feedback

PART A
Identify specific part of the work you’d like the student be aware of.

+
PART B

Describe the impact the currently quality of the work is having in demonstrating their 
learning.

+
PART C

Direct through explicit suggestions and/or instructions what the student could do next 
time to further develop their current knowledge/skills to demonstrate this development in 

their next assessment task

Student-
Centered

Approach

Being aware of potential 
Roadblocks in your feedback 

content.



Anatomy of Student-Centered Feedback
Impactful constructive feedback follows a clear structure:

PART A
Identify specific part of the work you’d like the student be aware of.

+
PART B

+
PART C

Direct through explicit suggestions and/or instructions what the student could do next 
time to further develop their current knowledge/skills to demonstrate this development in 

their next assessment task

Student-
Centered

Approach

Commonly where roadblocks are found …



Anatomy of Student-Centered Feedback
Impactful constructive feedback follows a clear structure:

PART A
Identify specific part of the work you’d like the student be aware of.

+

+

Student-
Centered

Approach

Commonly where roadblocks are found …

What students are seeking for from their educators …

… but is the most commonly missing part in the feedback provided.



Does this feedback answer all three questions?





A3f

40%

H1

H2A

H2B

H3

P

N/A

Panel 1 and 2: Design Concept of th
e proposal

(2D and 3D Diagrams)

20

Design Concept is clear, a
rtic

ulated and creative. 

It a
ddresses key aspects of m

ulti-u
nit h

ousing 

and inventively explores Studio's Focus Points.  

The information provided through the diagrams 

demonstrate rig
our in

 the ite
rative progression 

of th
e design process founded on clear ra

tionale 

and logic, whilst fin
ding opportunitie

s to take 

creative risks. The 2D and 3D diagrams have 

been intelligently employed to integrate relevant 

design crite
ria in support o

f th
e Design Concept. 

The project successfully gives a creative vision of 

future housing and how people can live closer 

together.

Design Concept is competently developed in 

expression of creative ideas with evidence of 

some risk taking. The 2D and 3D diagrams 

demonstrate an ite
rative processes to 

investigate and test new concept-based 

approaches and/or directions in responding to 

key features in the design proposal (i.
e. re

sponse 

to residents' needs, re
lationship between private 

and communal, re
lationship between outside 

and inside, spatial adaptability
 and unity 

typology).

Design Concept demonstrates creative thinking 

and expression in development of th
e idea, but 

with lim
ited risk taking. The 2D and 3D diagrams 

demonstrate some ite
ration was involved in the 

development of th
e idea to examine approaches 

in responding to key features in the design 

proposal (i.
e. re

sident's needs, re
lationship 

between private and communal, outside and 

inside, spatial adaptability
 and unity typology) 

and the Studio's Focus Points.

Design Concept re
formulates a collection of 

available ideas fro
m existing precedents 

(partic
ularly fro

m A1). T
he 2D and 3D diagrams 

demonstrate a single approach was taken in 

responding to the co-living brief and Studio 

Focus Points without fu
rther in

terrogation other 

possible options. 

Design Concept is diffic
ult to

 comprehend. It 
is 

missing evidence of addressing any aspects of 

multi-u
nit h

ousing and/or demonstrates a naïve 

understanding of th
e Studio's Focus Points. The 

project is triv
ial and lacks evidence that some 

consideration behind co-living has been 

conducted.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is missing content to
 demonstrate 

any studies and/or analysis has been conducted 

to address the distrib
ution of units, access types, 

key building dimensions, occupants 

requirements, and Studio's Focus Points)

Panel 3. 4, 5 and 6: Design Development of th
e 

proposal (F
loor Plans, Sections, Unit T

ypology, Façade 

Detail)

30

Design Development demonstrates a robust 

synthesis of re
search and architectural intent 

that is derived fro
m a comprehension of key 

features in the design brief and Subject's Focus 

Points. It 
successfully employs architecture to 

create innovative housing solutions. This is 

clearly demonstrated through the 

documentation (i.e
. flo

or plans, sections, 

elevations, etc.) w
hich highlights key features of 

the proposal such as unit d
istrib

ution, access 

type, structural solution, layout of amenitie
s and 

out door spaces, and response to environmental 

sustainability
.

Design Development demonstrates a level of 

sophistication in the student's engagement and 

response to insights gathered through the 

Subject's assessment ta
sks (i.e

. A1, A2, A3i). T
he 

documentation clearly communicates a 

successful and  comprehensive level of 

resolution in the design proposal, w
hich includes 

details on construction and materiality choice.  

The documentations are produced well fo
llowing 

standard conventions and requires litt
le 

amendment. 

Design Development demonstrates the student's 

attempt in
 negotiating the Design Concept in

to 

architectural language. The documentation 

demonstrates the student's consideration and 

response to some of th
e opportunitie

s and 

challenges identifie
d through A3i (i.

e. building 

envelope, consideration of m
ateriality, 

approaches to Subject's Focus Points through 

program and response to site) and further 

refined through the tasks in A3f. T
he rationale 

behind the design decisions in the Design 

Development in
dicate that th

e student has 

responded to some layers of th
e gathered 

information as singular ite
ms where each 

response lack cohesion with one another.

Design Development demonstrates some level 

of critic
al ite

rative production, which is still 
in 

the beginning phases of synthesising the design 

intent and site/program considerations. The 

documentation is produced clearly and provides 

evidence of th
e student's attempt in

 responding  

to some of th
e key issues (i.e

. private vs 

communal, amenitie
s, housing, typologies, 

relationship with the urban context). T
he 

documentation demonstrates the student's 

response to the project as an isolated entity
 with 

the main focus around small scale issues and 

final details (such as location of fu
rniture, car 

parking numbers, etc.) ra
ther th

an and engaging 

with the surrounding context (i.
e. surrounding 

landscape, re
lationship to neighbouring 

buildings, etc.).

Design Development demonstrates a naive 

response to basic architectural considerations, 

such as structure, m
ateriality, issues of 

environmental sustainability
, etc. The 

assignment is missing evidence on how 

constructive critic
ism and feedback provided has 

been addressed and responded to. The 

documentations does not consistently adhere to 

standard conventions (i.e
. lin

e weights, lin
e 

types, labels, orientation, North point, e
tc.) a

nd 

basic features to visually represent th
e design 

proposal (i.
e. wall th

ickness, openings, doors, 

level change, etc.). T
he overall graphics is 

diffic
ult to

 read does not coherently 

communicate the design proposal.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is missing content to
 demonstrate 

any Design Development has been engaged 

with)

Panel 7, 8 and 9: Graphic/Visual Representation of 

the proposal (Linework Persepctives, CGI, re
nders, 

vignettes, etc.)

30

The Graphic / Visual Representation of th
e 

proposal demonstrates a sophisticated level of 

3D modelling skills and the highest le
vel of 

creativity. It 
shows critic

al characteristics of th
e 

design proposal and the architectural expression. 

The graphic is of th
e highest le

vel.

The Graphic / Visual Representation of th
e 

proposal demonstrates a comprehensive level 

3D modelling skills that is evident th
rough clear 

communication of th
e design proposal by 

capturing atmosphere and materiality in the 

presented content. V
iewers are able to easily 

understand how the Design Statement has 

informed the design decisions and how the 

students has responded to the insights gathered 

through the Design Concept (P
anel 1, 2) and 

Design Development (P
anel 3,4,5,6).

The Graphic / Visual Representation of th
e 

proposal demonstrates a consistent le
vel of 3D 

modelling skills resultin
g in a successful 

communication of th
e design proposal and its 

alignment to
 the Design Statement. T

here is an 

attempt highlight th
e proposals unique features 

at varying levels of success. 

The Graphic / Visual Representation of th
e 

proposal demonstrates basic competence in 3D 

modelling skills. The model contains basic 

information at an acceptable level of detail to
 

communicate the fundamental fe
atures of th

e 

design proposal. There are still 
some errors, 

omissions, consistency or quality problems in the 

submitte
d content and there are areas that 

appear in
complete.

The Graphic / Visual Representation of th
e 

proposal is missing evidence to demonstrate 

basic 3D modelling skills. The model is missing 

basic features to visually represent th
e design 

proposal (e
.g. fa

çade, fe
nestrations, m

ateriality, 

context, e
tc.). T

he overall graphics is diffic
ult to

 

read.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is missing content to
 demonstrate 

any studies and/or analysis on approaches to co-

housing design and housing typologies has been 

conducted)

Design Statement in
 Week 12

10

Design Statement is succinct, d
irect, a

nd clearly 

states the prim
ary design objective, and 

demonstrates the highest ability
 to 

communicate design analysis and thinking.

Design Statement provides an in depth 

description  into the student's design agenda 

and subsequent approach to their p
roject. T

he 

language is understandable and a third party can 

comprehend the main goals.

Design Statement provides brief in
sights into the 

students but editin
g is required to further clarify

 

the design rationale.

Design Statement re
states an agenda to address 

key topics of in
terest as set out in

 the Subject 

Guide, such as the Subject Focus Points and 

provides no further unique agenda of th
e 

student.

Design Statement la
cks and/or is unclear on the 

proposal’s prim
ary objective. It 

is diffic
ult to

 

identify
 the student’s rationale behind the 

proposal.

Design Statement w
as not submitte

d.

Verbal Presentation in Week 9

Studio Engagement in
 Weeks 6- 9

10

Verbal presentation is succinct, d
irect, a

nd 

demonstrates the highest ability
 to 

communicate design analysis, critic
al th

inking, 

future planning and, th
e group's collaborative 

approaches and thoughts. 

The submission shows clear evidence the 

student has managed the assessment process 

successfully and demonstrates various levels of 

professional m
aturity

. 

Verbal presentation described the fin
dings and 

analytical insights of th
e project w

ell and clearly 

artic
ulates all aspects of A3f (i.

e. Panels 1--9) 

through the use of precise vocabularly.

The submission demonstrates the student has 

actively partic
ipated in the subject content by 

referencing/drawing on various materials that 

provided and also found through their o
wn 

initia
tive (i.e

. weekly lectures, Lecture 

Repository, re
adings fro

m the Good Books, other 

researched material, etc.)

Verbal presentation provides a coherent 

explanation of th
e Design Concept and reasoning 

behind the fin
al proposal.

The submission shows clear evidence of th
e 

student's engagement w
ith feedback and 

constructive critic
ism provided during the studio 

sessions by their studio leader and peers.

Verbal presentation only follows and restates 

the information on the panels and lacks 

cohesion.

The student has attended studio sessions with 

relevant preparation and work to further discuss 

with their studio leader and peers.

Verbal presentation is missing structure and/or 

narrative that demonstrates the student’s own 

thoughts and analytical insights.

Studio session attendance at th
e tim

e of 

submission was at le
ast 75%.

Verbal presentation was not given.

Studio sessions attendance at th
e tim

e of 

submission was below 75%. 

A3
i

20
%

H1

H2
A

H2
B

H3

P

N/
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Panel 1
: D

esig
n Study demonstr

ated th
rough

2D and/or 3
D diagrams a

ddressi
ng th

e dist
rib

utio
n of 

units
, a

cce
ss 

typ
es, k

ey b
uild

ing dim
ensio

ns, a
nd 

occu
pants 

require
ments 

and Studio's F
ocus P

oints
20

Desig
n Studies c

onsis
t o

f s
chematic

 orth
ographic 

drawings a
nd m

assi
ng m

odels a
lig

ned w
ith

 th
e 

Desig
n Statement. 2

D and/or 3
D diagrams a

re 

produced cr
eativ

ely a
nd th

oughtfu
lly 

to explore 

the desig
n proposal's 

main fe
atures, s

uch as 

response to
 re

sid
ents'

 needs, t
he re

latio
nship 

betw
een priv

ate and co
mmunal a

reas, s
patia

l 

adaptabilit
y, u

nit t
ypology, s

tru
ctu

ral co
ncept, 

and so
lar a

cce
ss.

 The assi
gnment is

 w
ell 

managed, a
nd th

e st
udent h

as s
hown th

e best 

response to
 cr

itic
ism

 and fe
edback.

Documented Desig
n Studies d

emonstr
ates a

 

comprehensiv
e underst

anding of th
e ke

y t
opics

 

of in
terest 

to th
e project,

 su
ch as t

he Focus 

Points 
and others 

outlin
ed in

 th
e Subejct

 Guide. 

This i
s e

vid
ent th

rough th
e 2D and/or 3

D 

diagrams t
hat c

learly
 artic

ulates t
he st

udent's
 

analyt
ica

l ri
gour a

nd evaluatio
n of th

e project 

and th
e sit

e to
 id

entify
 unique opportu

nitie
s f

or 

cre
ativ

e desig
n approaches w

hilst
 re

sponding to
 

challe
nges w

ith
 su

cce
ssf

ul p
roposals.

Documented Desig
n Studies d

emonstr
ates t

he 

stu
dent's

 co
mprehensio

n and basic
 fu

ncti
onal 

underst
anding of th

e ke
y t

opics
 of in

terest 
to th

e 

project,
 su

ch as t
he Focus P

oints 
and others 

outlin
ed in

 th
e Subject 

Guide. T
his h

as r
esulte

d 

in a fu
ndamentally 

sound desig
n approach to

 th
e 

project 
that h

as b
een cle

arly
 artic

ulated th
rough 

the 2D and/or 3
D diagrams. T

here is 
evid

ence 

that s
ome in

itia
tiv

e has b
een m

ade to
 ch

alle
nge 

cre
ativ

e boundarie
s w

ith
 va

ryi
ng le

vels o
f 

succe
ss.

Documented Desig
n Studies d

emonstr
ates t

he 

stu
dent is

 aware of th
e ke

y t
opics

 of in
terest 

to 

the project 
the project,

 su
ch as t

he Subject 
Focus 

Points,
 sp

atia
l a

daptabilit
y a

nd housin
g 

typ
ologies. T

he re
sponse to

 to
 th

ese ke
y t

opics
 is 

moderately s
ucce

ssf
ul th

rough th
e proposed 

arch
ite

ctu
ral so

lutio
ns. T

he 2D and/or 3
D 

diagrams p
rovid

e a co
lla

ted re
sta

tement o
f 

inform
atio

n th
rough th

e past 
A1 and A2 

asse
ssm

ents 
and m

inim
al e

vid
ence of th

e 

stu
dent's

 in
divid

ual co
mprehensio

n and 

response to
 th

e desig
n project.

 

Documented Desig
n Studies d

oes n
ot a

lig
n w

ith
 

the Desig
n Statement a

nd la
cki

ng cla
rity

 in
 

demonstr
atin

g how th
e Desig

n Study is
 

responding to
 th

e re
sid

ents’
 needs, t

he 

relatio
nship betw

een priv
ate and co

mmunal 

areas, s
patia

l a
daptabilit

y, u
nit t

ypology, 

str
uctu

ral co
ncept, s

olar a
cce

ss,
 etc.

. T
he 

assi
gnment is

 m
iss

ing evid
ence to

 demonstr
ate 

how co
nstr

ucti
ve cr

itic
ism

 and fe
edback,

 

provid
ed th

rough A2 and durin
g st

udio se
ssi

ons, 

have been addresse
d and re

sponded to
.

The panel is
 m

iss
ing in

form
atio

n as r
equire

d by 

the asse
ssm

ent ta
sk 

(i.e
. th

e su
bmitte

d 

asse
ssm

ent is
 m

iss
ing co

ntent to
 demonstr

ate 

any s
tudies a

nd/or a
nalys

is h
as b

een co
nducte

d 

to address 
the dist

rib
utio

n of u
nits

, a
cce

ss 
typ

es, 

key b
uild

ing dim
ensio

ns, o
ccu

pants 

require
ments,

 and Studio's F
ocus P

oints)

Panel 2
: B

uild
ing Enevelope Study d

emonstr
ated 

through 2D and 3D diagrams o
r d

rawings in
dica

tin
g 

key d
etails 

and th
e use of b

uild
ing m

ateria
ls (

e.g. 

detail s
ecti

on)
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Build

ing Envelope demonstr
ates a

 so
phist

ica
ted 

approach in
 re

sponding to
 th

e exis
tin

g urban 

context 
whilst

 sim
ulta

neously
 emulatin

g ke
y 

elements 
of th

e Desig
n Statement. F

urth
erm

ore, 

the proposed Build
ing Envelope adds f

urth
er 

value to
 th

e Project 
Site

.

Documented Envelope Study d
emonstr

ates a
 

comprehensiv
e underst

anding of th
e sit

e's 

vario
us la

yers 
and other s

takeholders'
 in

terests
 

(i.e
. e

xis
tin

g re
sid

ents,
 pedestr

ians, e
tc.

). T
here 

is e
vid

ence of b
eginnings o

f fa
cade details 

and 

exploratio
n in

to m
ateria

lity
 in

 alig
nment w

ith
 

the in
tentio

ns b
ehind th

e Desig
n Statement.

Documented Build
ing Envelope Study 

demonstr
ates t

he st
udent's

 co
mprehensio

n 

around th
e opportu

nitie
s a

nd co
nstr

aints 

affo
rded th

rough th
e sit

e co
nditio

ns. T
here is 

evid
ence of a

 ite
rativ

e exploratio
n in

to via
ble 

proposals t
hat a

lig
n w

ith
 th

e Desig
n Statement 

but a
lso

 su
cce

ssf
ully 

respond to
 th

e exis
tin

g 

urban co
ntext.

Documented Build
ing Envelope Study 

demonstr
ates t

he st
udent is

 aware of th
e 

exis
tin

g urban co
ntext 

and has m
ade m

oderately 

succe
ssf

ul a
tte

mpts 
at re

sponding to
 th

ese 

conditio
ns t

hrough th
e desig

n process.
 There is 

evid
ence of s

ome atte
mpt a

t a
n ite

rativ
e 

exploratio
n in

to possi
ble Build

ing Envelopes (
i.e

. 

one to
 tw

o ite
ratio

ns).
Documented Build

ing Envelope Study d
oes n

ot 

alig
n w

ith
 th

e Desig
n Statement a

nd la
cks

 

evid
ence demonstr

atin
g co

nsid
eratio

n of th
e 

exis
tin

g urban co
ntext 

(e.g. a
ppropria

te sc
ale, 

awkw
ard m

assi
ng geometrie

s, o
rie

ntatio
n and 

posit
ioning on sit

e, e
tc.

)

The panel is
 m

iss
ing in

form
atio

n as r
equire

d by 

the asse
ssm

ent ta
sk 

(i.e
. th

e su
bmitte

d 

asse
ssm

ent is
 m

iss
ing co

ntent to
 demonstr

ate 

any s
tudies a

nd/or a
nalys

is o
n approaches t

o co
-

housin
g desig

n and housin
g ty

pologies h
as b

een 

conducte
d)

Panel 3
: G

raphic/
Visu

al R
epresentatio

n of th
e 

proposal (e
.g. Li

nework 
Persp

ecti
ves, C

GI, r
enders,

 

vig
nette

s, e
tc.

)
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The Graphic /
 Visu

al R
epresentatio

n of th
e 

proposal d
emonstr

ates a
 so

phist
ica

ted le
vel o

f 

3D m
odellin

g sk
ills

 and th
e highest 

level o
f 

cre
ativ

ity
. It

 sh
ows c

riti
cal ch

aracte
ris

tic
s o

f th
e 

desig
n proposal a

nd th
e arch

ite
ctu

ral e
xpressi

on. 

The graphic i
s o

f th
e highest 

level.
The Graphic /

 Visu
al R

epresentatio
n of th

e 

proposal d
emonstr

ates a
 co

mprehensiv
e le

vel 

3D m
odellin

g sk
ills

 th
at is

 evid
ent th

rough cle
ar 

communica
tio

n of th
e desig

n proposal b
y 

capturin
g atm

osphere and m
ateria

lity
 in

 th
e 

presented co
ntent. V

iewers 
are able to

 easily
 

underst
and how th

e Desig
n Statement h

as 

inform
ed th

e desig
n decis

ions a
nd how th

e 

stu
dents 

has r
esponded to

 th
e in

sig
hts 

gathered 

through th
e Desig

n Study (
Panel 1

) a
nd Build

ing 

Envelope Study (
Panel 2

).

The Graphic /
 Visu

al R
epresentatio

n of th
e 

proposal d
emonstr

ates a
 co

nsis
tent le

vel o
f 3

D 

modellin
g sk

ills
 re

sultin
g in

 a su
cce

ssf
ul 

communica
tio

n of th
e desig

n proposal a
nd its

 

alig
nment to

 th
e Desig

n Statement. T
here is 

an 

atte
mpt h

ighlig
ht th

e proposals u
nique fe

atures 

at v
aryi

ng le
vels o

f s
ucce

ss.
 

The Graphic /
 Visu

al R
epresentatio

n of th
e 

proposal d
emonstr

ates b
asic

 co
mpetence in

 3D 

modellin
g sk

ills
. T

he m
odel co

ntains b
asic

 

inform
atio

n at a
n acce

ptable le
vel o

f d
etail t

o 

communica
te th

e fu
ndamental fe

atures o
f th

e 

desig
n proposal. T

here are st
ill 

some erro
rs,

 

omiss
ions, c

onsis
tency 

or q
uality

 problems in
 th

e 

submitte
d co

ntent a
nd th

ere are areas t
hat 

appear in
complete.

The Graphic /
 Visu

al R
epresentatio

n of th
e 

proposal is
 m

iss
ing evid

ence to
 demonstr

ate 

basic
 3D m

odellin
g sk

ills
. T

he m
odel is

 m
iss

ing 

basic
 fe

atures t
o vis

ually 
represent th

e desig
n 

proposal (e
.g. fa

çade, fe
nestr

atio
ns, m

ateria
lity

, 

context,
 etc.

). T
he overall g

raphics
 is 

diffi
cult t

o 

read.

The panel is
 m

iss
ing in

form
atio

n as r
equire

d by 

the asse
ssm

ent ta
sk 

(i.e
. th

e su
bmitte

d 

asse
ssm

ent is
 m

iss
ing co

ntent to
 demonstr

ate 

any s
tudies a

nd/or a
nalys

is o
n approaches t

o co
-

housin
g desig

n and housin
g ty

pologies h
as b

een 

conducte
d)

Panel 4
: F

loor P
lan of 1

:250 sc
ale

40

One, p
roject-

characte
ris

tic
 Floor P

lan 1:250 is 

drawn accu
rately a

nd w
ith

 an adequate le
vel o

f 

detail, 
showing th

e underst
anding of k

ey is
sues 

such as t
he re

latio
nship betw

een priv
ate and 

communal, a
menitie

s, h
ousin

g ty
pologies, a

nd 

the re
latio

nship w
ith

 th
e urban co

ntext.
The Floor P

lan has b
een documented w

ell w
ith

 

some m
inor a

mendments 
sti

ll r
equire

d (e
.g. 

conventio
ns f

or c
ut li

nes, a
 co

uple of m
iss

ing 

labels)
. T

he documentatio
n demonstr

ates t
he 

stu
dent h

as r
esponded to

 th
e in

sig
hts 

gathered 

through th
e Desig

n Study (
Panel 1

), B
uild

ing 

Envelope Study (
Panel 2

) a
nd 3D Visu

al 

Representatio
n (P

anel 3
).

The Floor P
lan demonstr

ates t
he st

udent's
 

response to
 so

me of th
e opportu

nitie
s a

nd 

challe
nges id

entifi
ed th

rough so
me of th

e A3i 

tasks
 (i.

e. th
e Desig

n Study (
Panel 1

), B
uild

ing 

Envelope Study (
Panel 2

) a
nd 3D Visu

al 

Representatio
n (P

anel 3
)). 

The ra
tio

nale behind 

the desig
n decis

ions in
dica

te th
at th

e st
udent 

has r
esponded to

 so
me la

yers 
of th

e gathered 

inform
atio

n as s
ingular it

ems w
here each 

response la
ck 

cohesio
n w

ith
 one another.

Floor P
lan @

 1:250 is 
documented cle

arly
 and 

provid
es e

vid
ence of th

e st
udent's

 atte
mpt in

 

responding to
 so

me of th
e ke

y is
sues (

i.e
. p

riv
ate 

vs 
communal, a

menitie
s, h

ousin
g, ty

pologies, 

relatio
nship w

ith
 th

e urban co
ntext)

. T
he 

documentatio
n demonstr

ates t
he st

udent's
 

response to
 th

e project 
as a

n iso
lated entity

 w
ith

 

the m
ain fo

cus a
round sm

all s
cale iss

ues a
nd 

fin
al d

etails 
(su

ch as lo
catio

n of fu
rnitu

re, ca
r 

parki
ng numbers,

 etc.
) ra

ther th
an and does n

ot 

regard th
e su

rro
unding co

ntext 
(i.e

. su
rro

unding 

landsca
pe, re

latio
nship to

 neighbourin
g 

build
ings, e

tc.
)

Floor P
lan 1:250 la

cks
 evid

ence demonstr
atin

g 

any c
onsid

eratio
n to

 ke
y is

sues (
i.e

. p
riv

ate vs
 

communal, a
menitie

s, h
ousin

g, ty
pologies, 

relatio
nship w

ith
 th

e urban co
ntext)

. T
he 

drawing is 
miss

ing basic
 documentatio

n 

language (i.
e. li

ne w
eights,

 lin
e ty

pes, l
abels, 

orie
ntatio

n, N
orth

 point, e
tc.

) a
nd basic

 fe
atures 

to vis
ually 

represent th
e desig

n proposal (i
.e. 

wall t
hick

ness,
 openings, d

oors,
 le

vel ch
ange, 

etc.
). T

he overall g
raphics

 is 
diffi

cult t
o re

ad.

The panel is
 m

iss
ing in

form
atio

n as r
equire

d by 

the asse
ssm

ent ta
sk 

(i.e
. th

e su
bmitte

d 

asse
ssm

ent is
 m

iss
ing co

ntent to
 demonstr

ate 

any s
tudies a

nd/or a
nalys

is o
n approaches t

o co
-

housin
g desig

n and housin
g ty

pologies h
as b

een 

conducte
d)

Writt
en Desig

n Statement in
 W

eek 1
0 and 

Verbal P
resentatio

n in
 W

eek 9

Studio Engagement in
 W

eeks 
6- 9

10

Desig
n Statement is

 su
cci

nct,
 dire

ct,
 and cle

arly
 

sta
tes t

he prim
ary 

desig
n objecti

ve, a
nd 

demonstr
ates t

he highest 
abilit

y t
o 

communica
te desig

n analys
is a

nd th
inkin

g.

Verbal p
resentatio

n is 
succi

nct,
 dire

ct,
 and 

demonstr
ates t

he highest 
abilit

y t
o 

communica
te desig

n analys
is, 

cri
tic

al th
inkin

g, 

future planning and, th
e group's c

olla
borativ

e 

approaches a
nd th

oughts.
 

The su
bmiss

ion sh
ows c

lear e
vid

ence th
e 

stu
dent h

as m
anaged th

e asse
ssm

ent p
rocess 

succe
ssf

ully 
and demonstr

ates v
ario

us le
vels o

f 

professi
onal m

aturity
. 

Desig
n Statement p

rovid
es a

n in
 depth 

descr
iptio

n  in
to th

e st
udent's

 desig
n agenda 

and su
bsequent a

pproach to
 th

eir p
roject.

 The 

language is 
underst

andable and a th
ird

 party
 ca

n 

comprehend th
e m

ain goals.

Verbal p
resentatio

n descr
ibed th

e fin
dings a

nd 

analyt
ica

l in
sig

hts 
of th

e group w
ell a

nd 

highlig
hted th

e newly d
isc

overed opportu
nitie

s 

and co
nstr

aints 
through all t

asks
 in

 A3i (i
.e. 

Panel 1
,2,3,4).

The su
bmiss

ion demonstr
ates t

he st
udent h

as 

acti
vely p

artic
ipated in

 th
e su

bject 
content b

y 

referencin
g/drawing on va

rio
us m

ateria
ls t

hat 

provid
ed and also

 fo
und th

rough th
eir o

wn 

initia
tiv

e (i.
e. w

eekly
 le

ctu
res, L

ectu
re 

Reposit
ory,

 re
adings f

rom th
e Good Books,

 other 

research
ed m

ateria
l, e

tc.
)

Desig
n Statement p

rovid
es b

rie
f in

sig
hts 

into th
e 

stu
dents 

but e
ditin

g is 
require

d to
 fu

rth
er c

larify
 

the desig
n ra

tio
nale.

The su
bmiss

ion sh
ows c

lear e
vid

ence of th
e 

stu
dent's

 engagement w
ith

 fe
edback 

and 

constr
ucti

ve cr
itic

ism
 provid

ed durin
g th

e st
udio 

sessi
ons b

y  t
heir s

tudio le
ader a

nd peers.

Desig
n Statement re

sta
tes a

n agenda to
 address 

key t
opics

 of in
terest 

as s
et o

ut in
 th

e Subject 

Guide, su
ch as t

he Subject 
Focus P

oints 
and 

provid
es n

o fu
rth

er u
nique agenda of th

e 

stu
dent.

Verbal p
resentatio

n only f
ollo

ws a
nd re

sta
tes 

the in
form

atio
n on th

e panels a
nd la

cks
 

cohesio
n.

The st
udent h

as a
tte

nded st
udio se

ssi
ons w

ith
 

relevant p
reparatio

n and w
ork 

to fu
rth

er d
isc

uss 

with
 th

eir s
tudio le

ader a
nd peers.

Desig
n Statement la

cks
 and/or is

 uncle
ar o

n th
e 

proposal’s 
prim

ary 
objecti

ve. It
 is 

diffi
cult t

o 

identify
 th

e st
udent’s

 ra
tio

nale behind th
e 

proposal.
Verbal p

resentatio
n is 

miss
ing st

ructu
re and/or 

narra
tiv

e th
at d

emonstr
ates t

he st
udent’s

 own 

thoughts 
and analyt

ica
l in

sig
hts.

Studio se
ssi

on atte
ndance at th

e tim
e of 

submiss
ion w

as a
t le

ast 
75%.

Desig
n Statement w

as n
ot s

ubmitte
d.

Verbal p
resentatio

n w
as n

ot g
ive

n.

Studio se
ssi

ons a
tte

ndance at th
e tim

e of 

submiss
ion w

as b
elow 75%. 

A2

10%

H1

H2A

H2B

H3

P

N/A

Panel 1: Program Anlaysis and Housing Typology 

Studies demonstrated through 2D diagrams and/or 

3D volumetric
 models

20

Spatial Analysis demonstrates high order critic
al 

thinking skills evident by the creative quality
 of 

the design rules and established ite
rative 

system. The information provided through the 

diagrms demonstrate rig
our in

 the ite
rative 

progression of th
e design process founded on 

clear ra
tionale and logic, w

hilst fin
ding 

opportunitie
s to take creative ris

ks. Panel 2 

content demonstrates a collaborative ability
 to 

understand and critic
ally evaluate multip

le 

scales and layers of data to determine 

information heirachy that is
 relevant and 

important to
 the group and successfully 

communicate the fin
dings.

Spatial Analysis provides evidence of 

comprehensive 2D visual graphics and/or 3D 

modellin
g skills.

The design rules and established ite
rative 

system shows evidence a beginning 

comprehension on the various scales and layers 

involved around housing typologies, in
cluding 

unit s
izes, ty

pes access and amenitie
s. 

There is evidence of a collaborative group 

approach and the content contains a strong 

foundation to commence A3i. 

Spatial Analysis provides a catalogue of 

analytical in
formation concerned with diffe

rent 

housing typologies partic
ularly the precedents 

each group member w
as designated in A1. The 

design rules and established systems only reflect 

information gathered through the A1 

assessment, w
ith no further evidence of fu

rther 

analysis and is reflected in the diagrams. A 

rationale behind "why" certain design decisions 

indicate that th
e group has responded to various 

layers of spatial in
formation as singular ite

ms 

that do not re
late to one another. 

Spatial Analysis provides some analytical 

information concerned with diffe
rent housing 

typologise. There is minimal evidence to 

represent th
is as 2D and 3D diagrams. 

The design rules and established ite
rative 

system lacks a rationale that can be understood 

by a third party. The design decision as evident 

in the Panel 2 content shows evidence of an 

arbitra
ry approach.

Documentation quality
 require refinement and 

attention (e.g. considration on lin
e weights and 

line types, selecting appropriate hatchwork, 

compositio
n of in

formation heirachy on the 

panel, e
tc.)

All d
ocumentation as required by the 

assessment ta
sk has been provided on the 

Panels.

Spatial Analysis is missing information that 

demonstrates the student's response to 

information gathered through their P
recedent 

Analysis in A1. Panel 2 content is
 missing 

evidence of a design rule and/or established 

iterative system exploring design opportunitie
s 

for a co-housing project.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is
 missing content to

 demonstrate 

any studies and/or analysis on approaches to co-

housing design and housing typologise has been 

conducted)

Panel 2: Collaborative Design  demonstrated through 

diagrams and graphics addressing occupants needs 

and life
styles through the fin

dings fro
m YIRP and Q 

forms

20

Information obtained via YIRP and Q1 form is 

creatively used to generate diagrams to 

facilita
te the Collaborative Design process and 

create a fic
tive visual re

cord of im
ages on 

occupants’ needs, lif
estyles, daily routines, and 

their d
omestic spaces. The content provides all 

group members a good foundation to develop 

their d
esign approaches and strategies for A3i.

Collaborative Design demonstrates clear 

evidence that th
e group has worked together to

 

provide a well considered design proposal th
at 

responds to all F
ocus Points. There is evidence 

that th
e proposal is a result o

f rig
ourous 

investigation into of th
e group's Spatial Analysis 

(Panel 2) and useful in
formation collected 

through a well d
esigned Q1 form.

Collaborative Design provides evidences of 

exploring diffe
rent ty

pologies and reviewing the 

responses to the groups Q1 form. There is 

indication of collaborative rationale behind the 

iterations and decisions behind how the group as 

responded to the Focus Points.

Collaborative Design provides minimal evidence 

of examining a housing typology and/or 

reviewing the responses to the groups Q1 form. 

Panel 3 content fo
cuses on occupant details that 

provides litt
le prospect of in

forming the design 

decisions required for other ta
sks of th

e 

assessment (i.
e. Panel 1,2,4).

All d
ocumentation as required by the 

assessment ta
sk has been provided on the 

Panels.

Generated diagrams are missing evidence that 

Information obtained via YIRP and Q1 forms has 

been addressed. Visual re
cord of im

ages only 

repeats/mirro
rs information already collected 

via the YIRP and Q1 forms and does not fu
rther 

the Collaborative Design process.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is
 missing content to

 demonstrate 

any studies and/or analysis has been conducted 

on the YIRP communicty and Q1 form responses, 

etc.)

Panel 3: Diagrammatic Site Plan for th
e Project Site 

1:500 scale 

(Nested in the Context M
ap)

30

Diagrammatic Site Plan demonstrates clear 

evidence that th
e group has worked 

collaboratively to proposse a comprehensive 

design proposal th
at re

sponds to majority
 if n

ot 

all p
otential opportunitie

s and challenges 

identifie
d through the Context M

ap (Panel 1), 

Spatial Analysis (Panel 2), C
ollaborative Design 

(Panel 3) and Focus Points. The proposal also 

provides a design strategy that each group 

member could explore further in
 their in

dividual 

proposals and may also provide new and unique 

ideas that surprises the audience.

Diagrammatic Site Plan demonstrates clear 

evidence that th
e group has worked together to

 

provide a well considered design proposal th
at is

 

a response to a rig
ourous investigation and 

alaysis of th
e group's Context M

ap (Panel 1), 

Spatial Analysis (Panel 2) and Collaborative 

Design (Panel 3). T
he work also demonstrates 

the group actively evaluating their d
esign 

decisions against all F
ocus Points.

Diagrammatic Site Plan shows evidence of th
e 

group's response to some of th
e opportunitie

s 

and challenges identifie
d through some of th

e 

A2 tasks (i.e
. th

e Context M
ap (Panel 1), S

patial 

Analysis (Panel 2) and Collaborative Design 

(Panel 3)). T
he rationale behind the design 

decisions indicate that th
e group has responded 

to some layers of th
e gathered information as 

singular ite
ms that have litt

le to no relationship 

to one another.

Diagrammatic Site Plan provides evidence of th
e 

group's response to the fin
dings of each task in 

A3 (i.e
. Panel 1, 2, 3, Q1 form). T

he rationale 

behind the design decisions lack rig
our and 

appear arbitra
ry. The main focus is around small 

scale issues and fin
al details(such as location of 

furniture, car parking numbers, etc.) ra
ther th

an 

large scale challenges around massing, 

orientation, zoning of th
e site, etc. 

All d
ocumentation as required by the 

assessment ta
sk has been provided on the 

Panels.

The Diagrammatic Site Plan illu
strates there is a 

lack of consideration given to critic
al 

characteristics of th
e site and key fin

dings of 

each task in A2 (i.e
. Panel 1, 2, 3, Q1 form). T

oo 

few dimensions of th
e task has been addressed 

rigoursly. 

The drawing is missing basic documentation 

language (i.e
. lin

e weights, lin
e types, la

bels, 

orientation, North point, e
tc.) a

nd basic features 

to visually represent th
e urban environment is

 

missing (i.e
. property boundaries, ro

ads, building 

footprint, e
tc.). T

he overall g
raphics is diffic

ult to
 

read.

The panel is missing information as required by 

the assessment ta
sk (i.e

. th
e submitte

d 

assessment is
 missing content to

 demonstrate 

any studies and/or consideration has been given 

to the tasks set out fo
r A2, w

hich include Panel 

1, 2, 3, designing and responding to Q1 forms, 

etc.)

Q1 form questions 

(due in week 3)

10

Q1 form questions are created creatively and 

thoughtfully with the highest understanding of 

the cultural, social, a
nd economic context. T

he 

data collected fro
m the YIRPs is a ric

h source of 

information. The designer w
ill b

e able to 

produce comprehensive and informative 

diagrams about th
e occupant's needs that also 

identify
 design opporunitie

s they could explore 

further in
 A3i.

The questions are designed to be purposeful 

with clear direction on the type and quality
 of 

information the designer w
ishes to collect fr

om 

the YIRPs. The language is succinct so the YIRP is 

guided to give clear answers and also further 

elaborate on details that w
ould provide useful 

insights. 

The questions are designed to gather a detailed 

catalogue of th
e YIRPs needs, lif

estyle, daily 

routines and domestic spaces. 

The data collected will p
rovide the designer 

useful in
formation to analyse and begin making 

useful and interesting insights into their Y
IRP 

community.

The questions are designed to gather th
e basic 

infomration on the YIRPs needs, lif
estyles, daily 

routines and domestic spaces. The data 

collected will s
upport t

he designer to
 begin 

producing content fo
r Panel 3.

The questions designed ask for tr
ivial and/or 

banal in
formation fro

m residents that provides 

no or  fu
rther in

sight in
to the YIRPs beyond the 

information already provided.

The language used in the questions are unclear 

and diffic
ult fo

r th
e YIRP to answer.

The form has not been submitte
d.

Q1 form replies 

(due in week 4)

10

The Q1 form has been reponsded to with careful 

consideration takeing into account how the 

designer m
ay respond to the answers. It 

provides the designer excitin
g challenges to 

consider fo
r th

eir o
wn design proposal.

The Q1 form has been provided with 

comprehensive information through all th
e 

questions. The designer is
 provided with in-

depth insights into the YIRP and their 

needs/requirements for th
eir h

ome.

The Q1 form has been provided with further 

information that w
ould provide the designer 

some more insights into the YIRP.

All in
formation has been fill

ed out on the Q1 

form. The information provided is basic and 

provides minimal detail a
nd direction of th

e YIRP 

to the designer.

A partia
lly fill

ed out fo
rm has been submitte

d 

(i.e
. some information has not been provided as 

setout by the template). 

None of th
e requests for Q

1 form responses has 

been answered.

Verbal Presentation in Week 5 and 

Studio Engagement in
 Weeks 4-5

10

Verbal presentation is succinct, d
irect, a

nd 

demonstrates the highest ability
 to 

communicate design analysis, critic
al th

inking, 

future planning and, th
e group's collaborative 

approaches and thoughts. 

The submission shows clear evidence the group 

has collectively managed the assessment 

process successfully and demonstrates various 

levels of professional m
aturity

. 

Verbal presentation described the fin
dings and 

analytical in
sights of th

e group well a
nd 

highlighted the newly discovered opportunitie
s 

and constraints through the group effort.

The submission demonstrates the group has 

actively engaged with the subject content by 

referencing/drawing on various materials that 

provided and also found through their o
wn 

initia
tive (i.e

. w
eekly lectures, Lecture 

Repository, re
adings fro

m the Good Books, other 

researched material, e
tc.)

Verbal presentation provided a brief in
sight in

to 

the group's insights. 

The submission shows clear evidence of th
e 

group's collaborative effort t
o engage critic

ally 

with feedback and constructive critic
ism 

provided during the studio sessions by  th
eir 

studio leader and peers.

Verbal presentation only follows and restates 

the information on the panels. The presentation 

lacks cohesion and was ultim
ately several 

separate presentation by individuals.

All g
roup members have attended studio 

sessions with relevant preparation and work to 

further discuss with their s
tudio leader and 

peers.

Verbal presentation is missing structure and/or 

narrative that demonstrates the student’s own 

thoughts and analytical in
sights.

Studio session attendance at th
e tim

e of 

submission was at le
ast 75%. 

The submission demonstrates the workload has 

been contrib
uted evenly and equitably by all 

group members.

Verbal presentation was not given.

Studio sessions attendance at th
e tim

e of 

submission was below 75%. 

The submission shows clear evidence majority
 of 

the workload has been driven and completed by 

a select fe
w of th

e group members.

Rubrics as a source for clear 
descriptive language…



Activity 3: 
Feedback Dissection 

15 minutes



Activity 3: Feedback Dissection 

This activity is an opportunity to apply the 3-part feedback framework and all that 
has been covered on Roadblocks as you review and reflect on the feedback sample 
you were tasked to bring along for this session.

In your groups: 

• explain to each other how the feedback you brought along achieves the parts 
and/or answers the feedback prompts to provide constructive feedback to 
your student(s)

• Highlight each line of the feedback you brought along as you talk about each 
of these to your group members. 

• Do you see a potential roadblock anywhere in your feedback? Circle the 
Roadblock if you see one.



Wrap up …

• Understand how to take a strengths-based approach to deliver 
student-centered feedback.

• Understand how feedback impacts student-teacher relationships 
and influence students’ learning experiences.

• Recognise communication roadblocks.

• Further develop feedback literacy towards composing effective 
feedback.

• Develop meaningful connections with ABP Teaching Colleagues.



Q&A





Taking a Student-Centered Lens on Feedback…

A focus on what students do in the feedback process 
(Dawson et al., 2020; Winstone and Carless, 2020)

The role of feedback as a mode of communication that impacts 
student-teacher relationships.

(Molloy et al., 2020)







Feedback is…

Constructivist approach …
• the transmission of performance-oriented information from an agent 

(e.g. a teacher) to a learner (Hattie and Timperley, 2007)
‘Feedback, thus is a “consequence” of performance”’



Feedback is…

Social-Constructivist approach…
• “a process in which learners make sense of information about their 

performance and use it to enhance the quality of their work or 
learning strategies” (Henderson et al., 2019, p. 1402)



Feedback is…

Social-Constructivist approach…
• “Feedback is a process whereby learners obtain information about 

their work in order to appreciate similarities and differences between 
the appropriate standards for any given work, and the qualities of the 
work itself in order to generate improved work” (Boud and Molloy, 
2013, p.6)



Developing Interpersonal Skills and Role of 
Roadblocks



Strengths-based Approach to Feebdack…

• Current discourse in education reference theories from positive 
psychology (i.e. helper) towards a strengths-based approach as best 
practice in teaching practice, including feedback
• Approaching Feedback as a mode of interpersonal communication 

where feedback is capitalised to not only support students’ learning 
but strengthen student-teacher relationships at the same time.


