
BEL+T Sessional Session : Teaching for Inclusive Learning
Level 4 Staff Lounge; 6.30 – 8.30pm; 10 April, 2019



» Welcome

Teaching for Inclusive Learning



» “Inclusive teaching involves deliberately cultivating a learning 

environment where all students are treated equitably, have equal access to 

learning, and feel valued and supported in their learning.” 

(University of Michigan, Centre for Research on Learning and Teaching, 2019)

Teaching for Inclusive Learning



» “Students’ feelings of social belonging are strongly correlated to their ability to learn. … 

feeling excluded, marginalized, or devalued on campus or in a class or discipline can be a 

significant barrier to student learning” (Ambrose et al., 2010; Walton & Cohen, 2011)

» “Students are more likely to persist through challenges when instructors communicate 

high standards and provide clear paths to success for all students” (Dweck, 2006; Steele, 2011; 

Yeager et al., 2014)

» “Transparency about expectations and norms benefits all students’ learning and is 

especially beneficial for first-generation college students and other groups who have been 

traditionally underserved by higher education” (Eddy & Hogan, 2014; Stephens et al., 2012)

Teaching for Inclusive Learning : why … ?



» Rather than highlight student diversity, teachers may try to assimilate students of diverse 
backgrounds into existing academic culture (Hocking, 2010).

» There is often a deficit view of students that sit within one or more of these groups. We 
require a shift in mindsets to recognize that these students do not belong in separate 
‘categories’ but “fall along a continuum of learning differences that all students face in 
higher education” (Healey et al. 2006, cited by Hocking, 2010:3)

» This deficit model of 'non-traditional' students is prevalent amongst teachers and leads 
them to offer 'compensatory' approaches. One of the examples of this involves separating 
students from ‘non-traditional’ backgrounds and providing them with generic skills 
instruction to bring them up to the standard of others (Gorard., et al. 2006)

Teaching for Inclusive Learning : (not) the deficit model



» Benefits of widening participation and 'diversity' include 'improved learning outcomes for 
all students' and more innovative learning, teaching and assessment. Widening participation 
and diversity can result in more innovation in teaching, sources of different knowledge, and 
an enriched social and cultural environment. (Shaw., et al. 2007)

» Valuing students’ differences when designing curriculum, pedagogy and assessment 
provides benefit. “It is more cost and time effective to consider the flexibility of learning 
materials when designing a course than in trying to provide individual accommodation after 
the fact”. (Johnson and Fox (2003:14)

» Variety in the forms of assessment and teaching methods can benefit all students (Gorard., 
et al. 2006)

Teaching for Inclusive Learning : positive engagement



• Student

• Sessional staff / tutors + Senior tutors

• Subject + Discipline Coordinators

• Accreditation boards + Faculty

• University / institution

• Government

Hierarchy of responsibility



msd.unimelb.edu.au/belt

Q+(discussion)



In your observation, 
how might students experience
barriers and enablers of inclusive learning? 



How can staff recognise a student who is 

experiencing challenges relating to inclusion?



What should teaching staff do if a student stops 

attending class and/or is experiencing problems?



What have you done in your own teaching practice or role to 

create an inclusive learning environment? 

How might others (especially sessional staff) apply this 

within their own teaching?
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» ”Our tutor developed an individual vision for the studio, and 

encouraged students to set their own research agendas - appreciating 

the different perspective of every student, and growing a spirit of radical 

exploration of ideas.
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